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Abstract 
This paper presents longitudinal research that examines how students perceive certain teaching quality characteristics which are 
measured by teaching assessment surveys conducted by the University of Zagreb. Main aim of this research is to find out how 
students rank teaching quality characteristics, their attitude towards teaching quality assessment surveys and their influence on 
improvement of teaching practice. Students are asked to rank by importance teaching quality characteristics by on-line survey. 
Similar research was conducted in years 2007 and 2009, so this paper will also present comparison of results between these three 
researches which displays refinement of student’s perception of teaching quality characteristics. Findings from this research helps 
teachers to prioritize their effort to improve quality of teaching in those teaching quality characteristics that are identified by 
students as most important. 
© 2011 Published by Elsevier Ltd. 
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1. Introduction 
Rapid development of science in 20th century increased necessity for highly educated professionals, and that lead 
to establishment of great number of new universities. European Union is currently encouraging exchange of students 
and teachers between universities to help them develop their professional networks and to improve transfer of 
knowledge across European universities. For this exchange to be successful it is imperative to have similar quality 
of education across Europe. Teaching quality management is important process which enables comparison of 
teaching quality between European universities. 
2. Methodology 
Main purpose of this study was to investigate students' attitudes toward teacher and course characteristics which 
are measured in teaching assessment surveys conducted by the University of Zagreb. 
Survey was conducted by on-line questionnaire on one hundred and four students from Faculty of humanities and 
social sciences in December 2010. Results from this research will be compared with results from previous 
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researches conducted in February 2007 (Lasiü-Laziü, Banek Zorica, Pavlina (2007)) and January 2009 (Lasiü-Laziü,
Pavlina, Pongrac (2009)).  
Students were asked to rank by importance teacher and course characteristics. 
3. Findings 
3.1. General questions 
First question asked students to express their competence for evaluation of quality of teaching on scale from one, 
which represents total incompetence, to five, which represents total competence. With average result 4.13, students 
consider they are very competent to evaluate quality of teaching. 
Following question asked students to predict in what extent their evaluation influence improvements of teaching 
will. Student could answer on scale from 1, which represented no change at all, to 5, which represented complete 
change. With average result 2.15, it can be concluded that students think that their evaluation have very little 
influence on change of teaching practice. As Harvey (2003) and Colford (2005) showed in their studies, that can be 
attributed to the lack of feedback to students after implementation of improvements in teaching. This is serious 
problem because it results in student loss of motivation for future participation in quality control process. 
Two questions examined should good teachers be awarded or should bad teachers be sanctioned and results 
showed that slightly more students would penalize bad teachers (89%) than they would award good teachers (87%). 
Reason for this could be that students are more affected by bad teachers which they would penalize, than they 
respect good teachers which they would award. 
3.2. Teacher assessment 
Teacher quality characteristics are divided into three categories: teacher expertise, teaching competence and 
personal qualities.  
Teacher expertise characteristics represent teacher’s expertise in his scientific field. 
Table 1. Teacher expertise characteristics









1. Gives good examples and exercises  1,5 (1) 1,6 (1) 1,7 
2. In teaching shows good knowledge of 
subject matter 
1,9 (2) 1,9 (2) 1,9 
3. Answers question expertly 2,4 (3) 2,4 (3) 2,4 
Students ranked teachers expertise characteristics identically as students in previous two researches. 
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Next category inspects teaching competence characteristics which represents teacher’s ability to create good 
working atmosphere and teach.  
Table 2. Teaching competence characteristics









1. Teaches course content clearly and self-
explanatory 
2,4 (1) 2,4 (1) 2,5 
2. Clearly defines course goals and student 
duties 
3,6 (4) 2,9 (2) 3,0 
3. Have good communication skills and 
creates pleasant working atmosphere 
3,1 (3) 3,1 (3) 3,1 
4. Lectures have good structure and time is 
rationally used 
3,7 (5) 3,4 (4) 3,7 
5. Lectures are interesting and dynamic 2,9 (2) 3,8 (5) 3,7 
6. Raise the quality of teaching by use of 
modern technology 
5,1 (6) 5,4 (6) 4,7 
As most important teaching competence, students pointed out the ability to teach course content clearly and self-
explanatory. Next important characteristic was to clearly define course goals and student duties, which shows that 
students perceive very important to be instructed what are their duties to successfully complete course. It is 
interesting to note that least important characteristic was again that teacher raise quality of teaching by use of 
modern technology, which shows that technology is only a tool while teacher is most important factor that forms 
quality of teaching. 
Last category of teacher’s characteristics represents his personal qualities which influence quality of teaching. 
Table 3. Personal qualities characteristics









1. Regards students properly and respectfully 1,6 (1) 1,9 (1) 1,7 
2. Motivated for work and consciously fulfils 
his obligations  
2,3 (2) 2,3 (2) 2,3 
3. Available for consultations  2,6 (3) 2,9 (3) 2,7 
4. Held lectures regularly and on time  3,4 (4) 3,0 (4) 3,4 
Rank of teacher’s personal quality characteristics remains the same as in previous researches. Students still 
perceive as most important personal quality that teacher regards them properly and respectfully and least important 
personal quality is that teacher held lectures regularly and on time. 
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3.3. Course assessment 
Assessment of course quality characteristics is divided into two categories: course content and course 
organization. 
Table 4. Course content characteristics









1. Course gives insight in key problems 
and enables its understanding  
1,8 (1) 2,3 (2) 1,9 
2. Course showed the importance of 
subject and application possibilities  
2,1 (2) 2,1 (1) 2,0 
3. Quantity of course contents match 
number of course lecture hours  
2,9 (3) 2,5 (3) 2,7 
4. Course literature is useful for 
understanding subject matter  
3,3 (4) 3,1 (4) 3,2 
This research revealed slight change in perception of most important course content characteristic. While in 
research conducted in year 2009 students pointed out as the most important characteristic that course showed them 
the importance of subject and application possibilities, students in this research, same as students in research 
conducted in year 2007, expressed that it is most important that course gives them insight in key problems and 
enable its understanding. It is very interesting switch from prioritizing development of practical skills to 
emphasizing importance of acquiring theoretical knowledge. 
Table 5. Course organization characteristics









1. Course goals and student duties are clearly 
defined  
1,9 (2) 1,7 (1) 1,7 
2. Lectures where properly followed by 
exercises and seminars 
2,2 (3) 2,2 (3) 2,0 
3. Course organization encourages student 
active participation  
1,9 (1) 2,0 (2) 2,3 
As in previous researches, students emphasize that course should have clearly defined goals and student duties. 
This can be attributed to the fact that students are continuously evaluated during semester through series of projects 
and exercises on various courses so they prefer to be informed about their duties at the beginning of a semester so 
that they could plan their activities during semester. Last ranked course organization characteristic is that course 
encourages student active participation, that student perception can be attributed to fact that students have high 
workload during semester on various activities, so they prefer courses with lower demands. 
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4. Conclusion 
This research showed that harmonization of study programs with Bologna requirements, created changes in 
student workload during semester which was accompanied by student’s emphasis on clear definition of course goals 
and their duties during semester. It is also noticeable that students give more importance on gaining theoretical 
knowledge than application possibilities of newly acquired knowledge.  
Quality control surveys present valuable tool in quality management, but most important factors are actions that 
are triggered by them to improve quality of teaching. This creates teaching quality management cycle which enables 
university to continuously improve quality of teaching. Quality control surveys are 
the first step that allows identification of areas of teaching quality which should be improved. The second step is 
the preparation of action plan to improve quality of teaching. Next step is implementation of improvements and 
eventually it is necessary to provide feedback on actions taken to improve quality of teaching to all participants 
in the educational process. Several researches (Brennan & Shah (2000), Husbands & Fosh (1993), Marsh(1987)) 
showed that good communication strategy represent crucial factor in establishment of good teaching quality 
management system because it presents results of actions taken to improve quality of teaching to students and 
teachers which should further motivate them to participate in future quality management cycles. 
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